Dear All,
Thank you all for your comments which make us think deeper and raise critical questions in all aspects of our project. We are sending you our feedback on the comments shared by all partners, as well as our comments/suggestions regarding the proposed model, proposed themes and associated activities.
First of all, regarding the graphic representation of the model, there 2 changes to be made so the graph is accurate.
 1. Graph of Model: The box (Increase protective factors, reduce at risk factors)   should be under Whole school-Community Heading. The box (Teacher Behavior and Attitudes promoting resilience) should be under Teacher heading. The boxes need to be switched, so they are aligned with the correct headings.
2. The correct heading in the graph is not Whole school community but Whole school---Community (referring to the local community). 2 separate things not one as it may look in the graph. This clarifies the graph a bit and may answer some of the comments made.
3. Communication skills, (e.g. empathy): We agree that can be added to Social skills as suggested by Roberta & Assunta.

4. Sense of Belongingness: We think that the sense of belongingness (etc) proposed by Roberta & Assunta is an important variable but we conceptualize it more in the domain of processes (rather than skills) of resilience which can be fostered by the teachers. Therefore, we suggest sense of belongingness (sense of security, sense of being loved etc) to be added in the critical variables to be covered in the training of teachers and probably fits very well under #6. We need to sensitize teachers on these important needs of students, so they can create the conditions and promote processes to get them satisfied in the classroom or school level.
5. Creativity: Are you suggesting adding creativity as a skill? How do we go about teaching this skill? We think creativity is a huge domain and the focus of own resilience curriculum is not to teach creativity (per se) to students. Our focus is targeted and is to build a resilience curriculum to help students deal with adverse situations and come out on top. However, we may think about adding creativity in the Problem Solving area and discuss about creative problem solving in dealing with adversity and obstacles in life. 

6. Self esteem: It can go under Psychological skills and become another bullet after confidence and self-efficacy.

7. Sense of humor: Is a good addition and we propose to be categorized under Emotional skills.  Our goal is to try to teach (thus a skill) the skill of finding humor in the most adverse situations or poking fun in yourself or finding a lighter side of life (e.g. it’s a setback, but is not the end of the world).
8. Decision Making  & Problem Solving theme: We agree with Birgitta and support that Decision making and Problem Solving skills should not a separate theme and it can be incorporated under Cognitive Skills as Celeste and Paula also suggest.  We need to keep in mind that Decision Making and Problem solving can and should be infused in other themes (e.g. emotional skills, social skills). It does not make sense to teach them to the children independently and as a separate thematic unit, since good decision making skills and problem solving are component skills to deal with adversity, a setback or obstacle. Thus, we propose to have 5 themes (remove Decision making and problem solving skill as a separate theme) instead of 6.
The same argument of infusion goes for the theme Cognitive skills (e.g. positive thinking and self-talk). We need to teach the above cognitive skills but within the broader context of adversity. Therefore, we can be teaching positive thinking and self talk as we infused them with e.g. Emotional skills in helping children learn how to deal with rejection for example. 

We propose that Cognitive Skills with the incorporation of Decision Making and Problem Solving into one thematic unit, to be kept as a separate theme, since is related to resilience and our resilience curriculum. It stands alone and has meaning as it relates to adversity and resilience.  Nevertheless, we see Cognitive skills actually to be taught (in an infused way) to the children through activities aimed in other themes of the curriculum such emotional skills & social skills. If we adopt this direction, this will be our guiding principle directly related to how we design our activities for all grade levels.
9. Engagement through strength: We think that the Engagement through strength theme is a useful one.  It makes sense to have such a theme with all the sub-skills to be taught. It fits in our resilience curriculum and also makes our curriculum distinct from the pure SEL curriculum. Our resilience curriculum needs to be distinct from a pure SEL curriculum and provide a fresh look on conceptualizing resilience from which the themes have sprung and activities were designed based on our agreed principles. It also gives it a positive psychology flavor with meaningful subskills to be taught. Also there is support for the theme and subskills from clinical experience and literature. We propose to stay as is.

10. Dealing with loss and death: Under Emotional Skills theme, we believe the subskill: dealing with loss and death is a separate skill and we do not think it goes under stress as Birgitta suggests.  Dealing with stress when bullied or when your parents are divorcing is quite different from the stress to cope with loss and death of a friend, a relative or pet for a child. Loss is a reality of life for all children and is important to spent instructional time to teach coping skills to children for this specific developmental need of children, since they will possibly all face it, but few know how to deal with loss and death. Also, literature and many other prevention programs include it as separate and important skill. In preschools/early elementary schools and in prevention programs, we have implemented, kids ask questions about life and death and loss in very much in their minds attempting to find ways to understand it first and manage the plethora of negative emotions it invokes.
11. We agree with Celeste’s and Paula’s suggestion 2 (in the critical variables for teachers… “Knowledge and attitude about….”, topic 5 “whole school climate, promoting caring, quality relationships and mutual responsibility”.
12. Universal Format for activities: We also agree with the suggestion that we need to adopt an agreed upon framework and all activities should follow the same format. It’s easier for everybody and it’s easier for communication reasons. 

Birgitta has lots of experience here to guide us but adding to the framework offered by Celeste and Paula, our activities could have the following format: 

1. Title of an activity
2. Level of activity
3. Theme which the activity is categorized under 

4. Objectives 
5. Description of the body and steps of the activity in simple & concise language

6. Materials necessary for the activity

7. Reflection questions, possible questions of students

8. Possible list of reference materials (activity workbooks, story books, children’s books and literature, articles related to activity) which can be useful for teacher/psychologist while building the activity.

As a final comment, we conceptualize the themes: Cognitive Skills, Psychological Skills as important themes which can stay separate in the list of our resilience curriculum themes (theoretically). We are wondering however, if we are going to have separate activities for Cognitive & Psychological Skills? We think we need to use cognitive skills (e.g. optimistic thinking. positive self talk) and psychological skills (e.g. developing sense of meaning, self-efficacy) in order to teach skills in other 3 themes (Engagement through Strength,  Emotional Skills and Social Skills)  with emphasis on the overarching concept of Adversity and Obstacles in life. 
Do we agree on that?  If we do, this will affect how will design activities for the curriculum.

 We think these types of questions are important, as we are in a crucial juncture of our project finalizing the themes of our resilience curriculum. It seems to us that the model is very close to be accepted with minor modifications. 
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