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DEVELOPING EFFICIENT INTERPERSONAL COMMUNICATION SKILLS
A lot has been written about interpersonal communication which undoubtedly has a great impact on the quantity and quality of human relationships (Johnson, 1972). The word "communication" comes from the Latin "communis", meaning in common, or "communicatio", which means to notify, or impart news. Therefore, when people attempt to communicate, they try to establish a "community" with an individual or a group, but also to send the message they wish to communicate (Krauss & Fassell, 1996).
Paul Watzlawick with his co-authors (Janet Beavin and Don Jackson) as far back as 1967 established in their anthology "Pragmatics of Human Communication" the following 5 axioms of communication: (1) one cannot not communicate; (2) every communication has a content and relationship aspect; (3) the nature of a relationship is contingent upon observation and interpretation of behaviour; (4) human beings communicate both verbally and non-verbally; and (5) communication is either symmetrical of complementary (Watzlawick et al., 1967). Professional literature deals with three broad functions of communication: (1) development of intellectual processes; (2) adaptation to the environment, and (3) manipulation of the environment, or asserting influence on the environment in which we live (King, 1979).
Communication knowledge and experience are created as part of the interaction (communication) between children on one hand, and members of their family, other significant adults and peers on the other hand. Researches have shown that successful communication in the family has a positive effect on the development of the social relationships of children with their peers (Semrud-Clikeman, 2007). Furthermore, the relationships that children build with people are necessary to help them face fear, frustrations, stress, loneliness and other challenges that they are bound to encounter in the course of their personal growth, which contributes to developing resilience in children (Ferić  and Žižak, 2004). If we define interpersonal communication skills as a process of acquiring active and interactive skills and competences in communication, expression and logics (Kunczik, Zigfel, 2006), we can conclude that it is precisely this skill that is essential for the creation of a sustainable and high-quality relationship among people (Beebe et al., 2011).
This is why communication is one of the most important experiences that adults can provide to children. Through daily interactions, both children and adults can develop a relationship that helps children learn about the world and about themselves. One of the most important disciplines to create this relationship is the development of communication skills. 
The development of efficient interpersonal communication skills is important for two reasons: 
1. in terms of prevention, efficient interpersonal communication skills will provide a range of development advantages to children in areas such as learning, caring for themselves and others, creating quality relationships with peers and significant adults, and positive identity;
2. in high-risk situations (for example, bullying and rejection by peers), the ability to be assertive and to use useful and effective communication skills may significantly help children preserve their own integrity and stand up for themselves, confide and seek protection.
Efficient listening skills, showing empathy, giving feedback, communicating ideas and assertive behaviour determine a child's relationship within a peer group. As they grow, children become increasingly responsible for this relationship. In order to build a loving and trusting relationship, the child's significant adults must also possess these communication skills. When this is done in an organised group of peers, as is the case in preschool and school establishments, the common atmosphere which is affected and maintained by responsible and sensitive adults with good communication skills is also partially responsible for such a relationship (Juul, 1998). Interpersonal communication skills enable adults to be appropriate role models for the development of these skills in children, as well as to be successful facilitators in all the situations where children cannot independently cope in their relationships with peers and other adults in the family and in their community.  
Efficient listening skills enable children to get to know, understand and accept other persons. When listening efficiently, a child focuses on the other person, which in a way reduces consciousness about his or her own state of mind and stream of thoughts (Bašić et al., 1994). This is a demanding skill even for adults, but is also an important requirement for learning the skill of giving and receiving feedback and showing empathy. In a relationship in which adults possess effective listening skills, children will experience that other people care about what they think, need and feel, they will have enough time to express their needs or their problem, and will have the opportunity of being sincere and will more easily and simply turn for help in the future.
As much as adults are an appropriate role model for active listening, children cannot master this skill without specific practice, because, as was said before, effective listening requires one to focus on the other person, and not on oneself – which in early childhood and preschool age does not come spontaneously to a child. Therefore it is good to combine active listening with self-expression and the expression of personal preferences in various games and activities.
Empathy is the ability of experiencing the emotional states of another person and to understand this person's position on the basis of the perceived or imagined situation in which the person finds him or herself (Raboteg-Šarić, 1995). An empathetic person invests conscious effort to share the other person's feelings, as well as to precisely understand the situation of the other person, including this person's thoughts and feelings and what causes them. It is important to make a distinction between this ability and sympathy, which implies commiseration with another person, and which manifests itself in experiencing emotions similar to this person's emotions. Empathy for the feelings of others appears between the ages of two and three. Children become aware that other people have their own feelings, which are different from theirs, they more appropriately respond to signs that show other people's feelings, and they are capable of feeling "compassion" or global sympathy (Hoffman, 2000). It is important to mention that empathy is the basis for conscious behaviour that has a positive effect on other people, and which includes charity, helping others to meet their needs, removing difficulties, kindness, graciousness, material assistance and moral support. These are life skills which can be prompted by additional practice, and which contribute to the development of resilience in a child and in the community in which this child lives.
Giving efficient feedback is also only possible if the relationship is based on acceptance and a tendency to understand and share feelings and thoughts and to understand the causes of certain behaviour.  Feedback without empathy may be effective to influence other people's behaviour, but is detrimental to the building of a relationship of belonging and trust (Juul, 2008). Not all information is feedback, and not all feedback is effective. When we say something to someone, we can express our thoughts, needs or feelings and the aim of such communication is open and authentic self-expression. Effective feedback gives children a specific description of their behaviour, offers them the possibility to behave differently and informs them about how this behaviour reflects on their well-being, on us personally, or on the children's environment. This is the introduction to a discussion on how children can behave to achieve success with an idea, to stand up for themselves or to follow group values and develop quality relationships with others. In this way, we strengthen the child's self-confidence.
Children that grow up with adults who know how to listen actively, who have empathy and give children appropriate feedback about their behaviour that stimulates development are provided with the opportunity to learn about themselves and others without feeling guilty and inadequate. Simultaneously, they get the message about their and their family's and group's values and about how to behave in order to live and preserve these values. It is also important to develop the children's skills of giving effective feedback because in this way we allow children to express themselves clearly and send others the message about what they need and expect from them.
Communication does not stop when we send the message and when the person it was intended for responds to it (Schulz von Thun, 2002). On the contrary, this is only the beginning, which leads to learning how to communicate ideas. Two-way communication in terms of content contains plenty of messages about what the participants are thinking, feeling and intending. In relationship terms, this means giving importance to what the other person is saying, showing interest by asking questions about the ideas and intentions of the interlocutor, and feeling free to express one's own ideas and intentions. The communication of ideas offers positive opportunities to develop awareness about one's own contribution, which leads to fulfilment of the need for power, or appreciation (Glasser, 2000). This shows children that they are not helpless and abandoned to depend on other people's ideas and other people's will. 
Being assertive means to behave decisively, but not aggressively, which means appreciation, but not submissiveness. Assertiveness allows an individual to stand up for him or herself without causing harm to another person (Miljković and Rijavec, 1996). Children who stand up for themselves clearly state their needs, give feedback about other people's behaviour that disturbs them, explain why they find this behaviour disturbing and clearly express their needs, if necessary, by persistently repeating them several times. They are able to say NO, I DON'T WANT TO, I CAN'T, they can show understanding for the other person and defend their position or their integrity without hurting the other person. Children will not have the opportunity to practise assertiveness if they are not in a real or imaginary conflict with their environment. We can make a distinction between the conflicts children get into because they want to meet some need, and the conflicts that arise because other children or adults, in any way through their behaviour and requests, disrupt their physical and emotional integrity or endanger their property and values.
The atmosphere in which children can practise assertive behaviour supports their self-esteem, gives them the right to change their minds, gives them time to think, and relieves them of responsibility for the behaviours and emotional states of adults.
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